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Abstract: The learners of the digital era are always engaged in their social networks. They 

spend most of their time in getting more number of likes from the people all over the 

world. They send SMS and pretend to listen to the lectures in the classroom, 

simultaneously. They have an aversion towards academic listening. So, it is necessary for 

the teacher to focus on academic listening by integrating various tasks and assess their 

listening ability with the help of technology in the classroom. Since assessing the learning 

abilities is one of the most important areas of language teaching, the teacher should apply 

the listening framework, that is, language competence and strategic competence, to test the 

listening ability of the second language learner. This study consists of tasks based on the 

resources. The tasks will help in testing the basic language skills and their ability to 

understand implied meaning, and to make inferences. The basic language skills include the 

test of vocabulary, grammar and discourse knowledge. The paper focuses on how to go 

about designing listening tasks and inculcating self assessing habit among learners.  

Key words: Assessment, Listening Skills, Integrating tasks, Language competence, 

Strategic competence 

Introduction 

“If we were supposed to talk more than we listen, we would have two tongues and one 

ear.” Mark Twain. 

Generally, listening is a neglected skill in the process of second language teaching and learning. 

Most of the teachers are of the opinion that listening cannot be taught or if taught, it is difficult to 

be assessed. They also believe that the learners cannot self assess their listening skill. This can be 

changed by awareness-raising listening activities with the help ofresources like scripted texts, 
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semi-scripted texts, interviews, monologues, short conversations, pictures, cartoon movies and 

video clips both for both small and large classrooms.  

Listening framework 

Assessing the learning abilities is one of the most vital areas of language teaching, the 

teacher should apply the listening framework, that is, language competence and strategic 

competence, to test the listening ability of the second language learner. Language competence 

consists of grammatical knowledge, discourse knowledge, pragmatic knowledge and 

sociolinguistic knowledge. It is the knowledge about the language that the listener brings to the 

listening context whereas, strategic competence includes cognitive and metacognitive strategies. 

Cognitive strategies include comprehending and storing input, and metacognitive strategies 

include monitoring, assessing the situation, self-evaluating and self-testing. While framing the 

task, the teacher should test the language competence and strategic competence. 

As language teaching has moved toward comprehension-based approaches, learning to listen and 

listening to learn have become an important element in the ESL classroom (Lund, 1990). 

Learners need assistance as to what they are expected to learn from each listening exercise, and 

this guidance would develop their comprehension and retention. 

1)Tasks for Beginners 

Listening process involves receiving, understanding, remembering, evaluating, and 

responding. So it is important to choose the right task in accordance to the level of the learner. 

Learners who are in the beginning level mostly have problems with the sounds of the target 

language. They may have difficulty in identifying words, grammatical structures, stress and 

intonation patterns (Valette, 1977). So the tasks should be designed accordingly. For e.g. 
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1.1) Learners listen to a word and find out the right word from the option. Usually minimal 

pairs are used to make them learn the sound patterns (e.g. ship,sheep;main,mean). 

1.2) Learners listen to three or four words and indicate whether they rhyme. 

1.3) Learners listen to a statement and then look at a number of pictures and indicate which 

represents the statement. 

1.4) Learners are shown a complex picture with many things happening in it, they hear a series 

of statements about the picture and indicate whether they are true or false. 

1.5) Learners listen to a sentence and indicate whether the verb was singular or plural. 

2) Tasks for Intermediate level 

For the next level, the tasks are framed to measure how well they have understood the 

content. More often comprehension questions are used. This can be used with a mixture of 

different text types, and they can be used to test a wide range of knowledge, skills and abilities. 

For e.g. 

2.1) Learners listen to a statement followed by a response, and indicate A if the response was 

appropriate. 

2.2) Learners are given arithmetic calculations and indicate whether they are right or wrong. 

(e.g. Three divided by three is six ). 

2.3) Learners are instructed to draw an object by listening to the instruction.(e.g. Draw a lion if 

you are a boy, If you are the first son or daughter, say good luck to your friend) 

2.4) Learners look at five small pictures, listen to four short utterances,and select the picture 

being described in each utterance. 

2.5)Learners listen to a sentence followed by three possible continuations, and select the one 

that would continue the conversation best. 
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3) Tasks for Advanced level 

For the learners who are in the advanced level tasks are designed in such a way that the 

listener must go beyond understanding the literal words and make a pragmatic inference. For 

e.g. 

3.1) Learners listen to a short conversation followed by a question and choose the correct 

option. 

e.g.  Male: Do you mind if I turn the television off? 

 Female: Well. I’m in the middle of watching a program. 

Question: What does the woman Imply?  

a)She’ll watch television later. 

b)The program will be over soon. 

c)The man should leave the television on. 

3.2) Learners listen to a monologue or dialogue, and then read a review of it in which some 

words or phrases have been deleted. They fill in the blanks with appropriate word. 

3.3) Learners listen to recordings and indicate a suitable title for the short speech. 

Once they complete the performance, the audio is played again and the learners are 

asked to evaluate their own performance. They will come to know where they had gone wrong 

and try to pay more attention. Normally the teacher frames questions and the learners are asked 

to respond but to make them self-evaluate their listening ability they are asked to frame 

questions based on the speech or conversation they hear. They can also be motivated to do pair 

work to self evaluate their listening ability. A learner may ask his/her friend to answer the 

questions framed by him/her and in turn he/she may try answering his/her friend’s questions.  
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Conclusion 

Listening is a complex activity, and performance on listening test tasks requires a 

complex combination of knowledge, processing skills and strategies. Through a range of 

listening tasks, the learners will, (i) come to know the purpose and scope of the unit, (ii) find out 

relationships among units within discourse, (iii) try to deduce meanings of words from context, 

(iv) be able to detect attitude of speaker toward subject matter, (v) recognise the function of 

stress and intonation to signal the information structure of utterances, (vi) recognise function of 

non-verbal cues as markers of emphasis and attitude, and (vii) have mastery over different 

registers. 
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